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Overview of Unit 3: Activities and Assessments 

As stated at the end of Unit 2, starting in 
this unit, we will look at how we can 
take what we understand about culture, 
intercultural competence, and critical 
thinking, and apply it in the lessons we 
teach. Our first activity will be to read an 
article from the English Teaching 
Forum that presents activities for 
exploring culture in an EFL class and a 
framework for planning these. Reading 
this article is likely to take you longer 
than other individual activities that you 
have done in this course so far. 

Next, participants will share ideas for 
teaching culture in their local classroom contexts. This discussion comes early in the unit so that you can 
return to it more than once and continue the discussion. 

Any good teaching idea needs to fit the context that it is used in. One powerful tool for defining and 
communicating learning objectives is the rubric. Because rubrics help us in these two areas -- in addition 
to their primary function of assessment --, we will spend the rest of Unit 3 exploring best practices in 
using rubrics and how we can apply them to the teaching of culture and critical thinking. 

Below you see a list of each Unit 3 activity. 

1. Read the article “Raising Cultural Awareness in the English Language Classroom” (75 minutes). 

2. Take a quiz on the article “Raising Cultural Awareness in the English Language Classroom” (15 

minutes). 

3. Discuss how to apply ideas from this MOOC to your teaching contexts (30 minutes – optional). 

4. Watch a video (and/or read a text) about how rubrics can help you plan lessons, communicate 
learning objectives to students, and assess students (20 minutes). 

5. Take a quiz about rubrics that will help you further explore their uses and applications (15 minutes). 
6. Watch a video (and/or read a text) that gives more tips about how to make or adapt rubrics 

successfully (15 minutes). 
7. Take a quiz that will train you to identify and avoid potential weaknesses in rubrics for assessing 

culture learning and critical thinking (15 minutes). 
8. Read the unit summary, which will pull together concept from Units 1-3 (15 minutes). 
9. Take a self-assessment to help you to continue monitoring your participation in this MOOC (10 

minutes). 

 

 

“Untitled” by NeONBRAND via Unsplash is licensed under CC0 

https://unsplash.com/photos/O6gvQe70DD4
https://creativecommons.org/publicdomain/zero/1.0/deed.en
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Unit 3: Raising Cultural Awareness in the English Language 
Classroom 

Your next assignment for this course is to read the first five pages of the article “Raising Cultural 
Awareness in the English Language Classroom” by Jerrold Frank (included in the following pages). This 
article was published in 2013 in The English Teaching Forum, a professional journal for English Teachers, 
which is run by The Bureau of Educational and Cultural Affairs, U.S. Department of State. Besides 
excellent articles on teaching, the journal and website are rich resources for EFL lesson plan ideas.  

“Raising Cultural Awareness in the English 
Language Classroom” touches on some of the 
ideas we have already discussed and adds in 
other important concepts that will help 
you find effective and appropriate ways to 
include culture and critical thinking in your EFL 
classes.  

For this course, you only have to read the first 
five pages (plus one sentence more) of the 
article. The article begins on page 2 of the 
journal. Read all of pages 2 – 6, plus the two 
first lines on page 7 (it ends with 
“Strategies for doing that are described below.”) 

After you finish reading, you will take a 
comprehension check quiz. 

Reference 
(This content is copyrighted, and cannot be adapted in any way, or distributed after the end of this course. It is not Public  Domain or Creative 
Commons-licensed, and therefore not for public use.) 

Frank, J. (2013). Raising cultural awareness in the English language classroom. English Teaching Forum, 
2-35. 

 

 

 

  

“IMG81” by US Department of Education via Unsplash is licensed 
under CC BY 2.0 

https://canvas.instructure.com/courses/1083476/files/46456655/download?wrap=1
https://secure.flickr.com/photos/48445211@N06/9608807888
https://creativecommons.org/licenses/by/2.0/
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Unit 3: Raising Cultural Awareness – Follow-on Quiz 

This quiz checks your comprehension of "Raising Cultural Awareness in the English 
Language Classroom" (Frank, 2013). You must score at least 70% on each quiz in this 
MOOC in order to continue in the module. For this quiz, that means that you must 
score at least 11 out of 15 points. You may take the quiz as many times as you like. 
Be sure to read the feedback that you receive after each attempt. Your grade will be 
your highest score. 

                             <<This diagnostic can only be completed online.>> 

 

 

 

 

 

Unit 3 Discussion: Culture Lessons in Your Classroom (optional) 

How can we apply the ideas from Frank's article to 
our own classrooms? In your post, please address 
both #1 and #2: 

1. In two to three sentences, describe an 
idea from Frank's article "Raising Cultural 
Awareness in the English Language 
Classroom" that you would like to try in 
your class. 

2. In another two to three sentences, tell us 
how you would need to adjust the activity 
to make it work with your students. As 
you explain this, include information 
about who your students are (such as English level, age). 

Try also to respond to at least one other participant's post. But answering the 2 questions above is 
your main task. When you respond to someone, write something substantive. If all you want to write is, 
"I agree with you," then using the "like" function is best. 
 

<<This task can only be completed online.>> 

 

“Question mark” by 
Gina Asalon is licensed 

under CC BY 4.0 

“Untitled” by Wokandapix via Pixabay is licensed under CC0 

https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://unsplash.com/photos/mmWqrsjZ4Lw
https://creativecommons.org/publicdomain/zero/1.0/deed.en
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Unit 3: Rubrics    

The way we learn about culture and critical thinking is not the same way that we learn about grammar 
or mathematics, but no matter what we are teaching and learning, we need ways to know if our learning 
objectives are being met. Rubrics are one of the best ways of assessing learning in areas such as culture 
and critical thinking. 

[Video available online for viewing. Script and presentation slides below.] 

We have spent some time learning about culture and critical thinking, but how can we assess our 
students’ work in these areas? One way to assess this is through the use of rubrics. In this lesson, we will 
discuss what rubrics are, how to create them, and how to use them to assess our students. 

Some assignments are easy to assess. When there is one right answer, grading can be fairly simple. For 
complex tasks, however, we need to consider several factors. This is when a rubric can be very useful. 

A rubric specifies first what is being evaluated. These are the evaluation criteria. For example, when 
grading an essay, a teacher might choose to focus on the organization of the essay, the content, and the 
grammar and mechanics. Next, a rubric describes the different levels of mastery. In this rubric, the 
teacher can describe the essay’s organization as "inadequate," "adequate," "good," or "very good." Each 
area will be assessed using these criteria (see Image 1.1). 

 
Image 1.1 

 
How does the teacher decide which level to choose? Quality definitions for each level of each skill are 
included in the rubric. The teacher chooses the level whose description best describes the student’s 
work in that area. In this case (Image 1.1), the teacher decides that the descriptions for the level “good” 
fit the student’s work in terms of organization and content. For grammar and mechanics, the definition 
for “adequate” is the best description of the quality of the students’ work. (Image 1.2) 
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Image 1.2 

 
Rubrics are very helpful for the teaching-learning process. For teachers, a rubric is not only a tool for 
assessing students. It also helps the teacher clarify learning objectives. This helps the teacher plan 
activities better. For learners, rubrics communicate what is expected of them. 

Creating a Rubric 

Now that we have talked about the basics of rubrics, let’s look at how we can make one. 

Step one, list the evaluation criteria that you will be assessing. This rubric is for evaluating a lab 
report. The teacher has chosen to evaluate defining the research problem and providing hypotheses, 
data collecting and processing, and interpretation of the results (Barbero, 2012, pp. 52-53). (Image 1.3) 

 
Image 1.3 

Next, decide how you will rate these criteria. For this, you need to identify the levels of mastery. If you 
want three levels, you can label them. In this example (Image 1.3), the levels of mastery are 
"developing," "accomplished," and "exemplary." These are very specific words, but they will be too 
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difficult to understand for many audiences. It is important for your students to understand the rubrics 
that are used to assess them. Alternative labels for these three levels might be, "needs improvement," 
"good" and "excellent" as levels of mastery. These words are a little bit simpler to understand for many 
audiences. When considering what to write for levels of mastery, it’s important to think about who your 
students are and the purpose of the rubric. 

Then you must write quality descriptions for each level as it relates to each evaluation criterion. The 
definitions need to be about observable and measurable behavior. This will help distinguish between 
the levels and help both learner and educator accurately and fairly assess progress. For example, “thinks 
critically” is too vague. The level of detail you include depends on your students and context. Here is a 
completed and simple example of a Rubric for Critical Thinking. (Image 1.4) 
 

 
Image 1.4 

 
The last rubric (shown below - Image 1.5) was designed for young learners. As you can see, the criteria 
are written in short sentences using simple language. They are also written as “I statements” which help 
the learners think about themselves. This rubric also uses images to show levels of mastery. The images 
could be smiley faces, stars, or anything that might be relevant to students, as long as it is a symbol they 
will understand. 
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Image 1.5 

  

 

References 
(This content is Creative Commons-licensed with some restrictions. It is not compliant with the AE E-Teacher Program’s standards for openly-
licensed content. Feel free to save and read any of these resources, but please check the individual license before adapting or distributing  a 
resource.) 

Barbero, T. (2012). Assessment tools and practices in CLIL. In F. Quartapelle (Ed.), Assessment and 
evaluation in CLIL (pp. 38-56). Ibis. Retrieved from 
https://riviste.unimi.it/index.php/promoitals/article/viewFile/2827/3030 

Critical Thinking Rubric for PBL. (2013). Buck Institute for 
Education http://www.bie.org/object/document/k_2_critical_thinking_rubric 

Common European Framework of Reference for Languages (CEFR), Self-assessment grid - Table 2 (CEFR 
3.3): Common Reference levels. http://www.coe.int/en/web/common-european-framework-reference-
languages/table-2-cefr-3.3-common-reference-levels-self-assessment-grid 

Guidelines for Critical Thinking (Rubric). Retrieved from Hello 
Literacy https://www.teacherspayteachers.com/Product/Critical-Thinking-Rubric-Aligned-to-Common-
Core-348003 

Sample Rubric. Retrieved from Edutopia https://www.edutopia.org/blog/tips-for-creating-visually-
engaging-rubrics-cait-camarata 

Suggested Further Reading 
(This content is Creative Commons-licensed with some restrictions. It is not compliant with the AE E-Teacher Program’s standards for openly-
licensed content. Feel free to save and read any of these resources, but please check the individual license before adapting or distributing a 
resource.) 

https://riviste.unimi.it/index.php/promoitals/article/viewFile/2827/3030
http://www.bie.org/object/document/k_2_critical_thinking_rubric
http://www.coe.int/en/web/common-european-framework-reference-languages/table-2-cefr-3.3-common-reference-levels-self-assessment-grid
http://www.coe.int/en/web/common-european-framework-reference-languages/table-2-cefr-3.3-common-reference-levels-self-assessment-grid
https://www.teacherspayteachers.com/Product/Critical-Thinking-Rubric-Aligned-to-Common-Core-348003
https://www.teacherspayteachers.com/Product/Critical-Thinking-Rubric-Aligned-to-Common-Core-348003
https://www.edutopia.org/blog/tips-for-creating-visually-engaging-rubrics-cait-camarata
https://www.edutopia.org/blog/tips-for-creating-visually-engaging-rubrics-cait-camarata


 
                  

 

   

20 
 

Lassonde, C. A., Black, A., Miller, J., & Mi, H. (2009). Through rubrics and scaffolded instruction: a 
programmatic self-study of writing expectations. Brock Education Journal, 29-46. Retrieved 
from https://brock.scholarsportal.info/journals/brocked/home/article/view/90/91 

Reddy, M. Y. (2007). Rubrics and the enhancement of student learning. Educate: The Journal of Doctoral 
Research in Education, 7(1), 3-17. Retrieved from 
http://www.educatejournal.org/index.php/educate/article/view/117/148 

RubiStar: Create Rubrics for your Project-Based Learning 
Activities, http://rubistar.4teachers.org/index.php 

(This content is copyrighted, and cannot be adapted in any way, or distributed after the end of this course. It is not Public  Domain or Creative 
Commons-licensed, and therefore not for public use.) 

De Silva, R. (2014). Rubrics for assessment: Their effects on ESL students’ authentic task performance. 
In Fourth CELC Symposium (pp. 136–141). National University of Singapore. Retrieved from 
http://www.nus.edu.sg/celc/research/books/4th%20Symposium%20proceedings/19).%20Radhikda%20
De%20Silva.pdf 
 

To cite this article: 

World Learning. (2018). Rubrics. In “Integrating Cultural Thinking Skills into the Exploration of Culture in 
an EFL Setting" [MOOC]. 

  

https://brock.scholarsportal.info/journals/brocked/home/article/view/90/91
http://www.educatejournal.org/index.php/educate/article/view/117/148
http://rubistar.4teachers.org/index.php
http://www.nus.edu.sg/celc/research/books/4th%20Symposium%20proceedings/19).%20Radhikda%20De%20Silva.pdf
http://www.nus.edu.sg/celc/research/books/4th%20Symposium%20proceedings/19).%20Radhikda%20De%20Silva.pdf


 
                  

 

   

21 
 

 Rubrics Presentation Slides    



 
                  

 

   

22 
 

  

   



 
                  

 

   

23 
 

  



 
                  

 

   

24 
 

   



 
                  

 

   

25 
 

  



 
                  

 

   

26 
 

  



 
                  

 

   

27 
 

Unit 3: Rubrics – Follow-on Quiz 

 
Answer these 10 comprehension questions about rubrics. Choose your answers 
carefully; no partial credit is given for answers. However, you may take the quiz as 
many times as you like. Your final grade will be your highest score. Be sure to read 
the feedback that you receive after you submit your answers. 

 

<<This diagnostic can only be completed online.>> 

 

 

 

 

 

Unit 3: How to Create a Rubric    

[Video available online for viewing. Script and presentation slides below.] 

Here are some further tips when creating a 
rubric. 

When creating a rubric, think 
about your students, your context, and what 
your students most need to learn and are ready 
to learn. Use simple language, with words your 
students will understand. For more mature 
audiences, try words like "Unsatisfactory" and 
"Competent" or "Below standard" and "At 
standard." For younger learners, try "Still 
learning," "Sometimes," and "Almost always" or 
even pictures, such as one smiley face for one 
level, two smiles for the middle level, and three smiles for the highest level (Buck Institute of Education, 
2013). Sometimes symbols can work even better than words. For example, using smiley faces or stars to 
illustrate levels of mastery. 

Writing quality definitions in the first person can often make them easier to read. This is especially true 
for younger learners. Two examples of this are "I speak and write in complete sentences" and "I 
thoroughly assess the quality of information, separating fact from opinion." A sentence like "I speak and 
write in complete sentences" -- in the first person -- may be easier to understand than, for example, 
"The student speaks and writes in complete sentences." 

“Question mark” by 
Gina Asalon is licensed 

under CC BY 4.0 

“Untitled” by akshayapatra via Pixabay is licensed under CC0 

https://creativecommons.org/licenses/by/4.0/
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Many educators find that the best wording for quality definitions are "can do" statements. For example, 
"I can write a short, simple postcard" or "I can describe cultural situations from more than one 
perspective." 

Make sure you describe observable behavior. For example, you can observe a student explaining 
something, but you cannot directly observe a student's comprehension of something. For the item -- "I 
understand why we are doing the project" -- what could the teacher observe to know that this is true? A 
better description might be this: "I can explain why we are doing the project." 

When choosing levels of mastery and writing quality definitions, make sure that the levels are 
distinguishable from one another. Sometimes words like "few" and "some" may be hard to distinguish. 
You may need to add some more information to make the difference clear. 

In these videos (/readings), we have discussed what rubrics are, how to create them for your context, 
and the benefits of using a rubric. Rubrics are useful because they help you grade, help the students 
understand the objectives, and align the lessons with objectives. Rubrics are also useful because they 
can be adapted to any context to assess skills or assignments. They also help teachers articulate how 
and why a student received certain feedback. They encourage both teachers and students to be 
responsible for learning. 
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Unit 3: How to Create a Rubric – Follow-on Quiz 

In this quiz, you will see 10 examples from rubrics that have some problems. For 
each one, try to identify the weaknesses. You must score at least 70% on each quiz 
in this MOOC in order to continue in the module. For this quiz, that means that you 
must score at least 7 out of 10 points. You may take the quiz as many times as you 
like. Be sure to read the feedback that you receive after each attempt. Your grade 
will be your highest score. 
 

<<This diagnostic can only be completed online.>> 

 

 

 

 

 

Unit 3 Self-assessment 

 
Take the time to look back on Unit 3 and assess your activity in the MOOC. 
Like the other self-assessments in this course, you should answer all 
questions honestly and thoughtfully; there are no right or wrong answers. 
You must complete this survey in order to move on to the next activities, 
but it is not graded and will not show up in the grade book. There are 10 
questions. You can only submit the self-assessment once. 

 

<<This task can only be completed online.>> 

 

 

 

 

 

 

“list / liste” by lmproulx is 
licensed under CC0 
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Unit 3 Summary 

In this unit we began to look at ways of 
implementing culture and critical thinking 
lessons into our local teaching contexts. We 
started with the Frank (2013) article, which 
contains many ideas on how to bring culture 
into EFL classes, starting with the most basic 
building block, the self as cultural (p. 2). 
Intercultural competence is about relating 
successfully to people of other cultures. In 
order to relate successfully to members of 
other cultures, one should start from a solid 
foundation of understanding oneself as a 
cultural being. 

Many teachers have found that the “Identities 
Wheel” activity that we did in Unit 2 is an excellent way to get to know one’s students, as well as to 
begin students’ exploration of culture. By connecting an exploration of identities with the micro-
communities that each one is associated with, students come to a better understanding of the cultural 
diversity that exists even in their own lives. This can serve as a “bridge” exercise: students first explore 
the differences and contact between micro-cultures that they are familiar with. Later, they can transfer 
this understanding to new situations and explore the differences and contact between their culture and 
other cultures in other countries. 

This kind of work is as important as it is complex, and we need help defining learning objectives and 
assessing whether they have been met. That is why we spent a long time this unit exploring rubrics and 
how they can be created and adapted to meet our teaching needs. Besides the additional reading 
suggestions provided in this unit (at the bottom of “Rubrics” and “How to Create a Rubric”), we 
recommend conducting further searches on the internet using the keywords “rubric” and “critical 
thinking” and/or “culture” to explore more models. 

We have two more units to go in this 
MOOC. In both Units 4 and 5, we will 
continue exploring our two main themes 
of culture and critical thinking. We will also 
continue looking in increasingly concrete 
terms at how these can be successfully 
translated into lessons that will work in 
your teaching context. At this point, it is 
probably clearer to you how you can 
include culture in your lessons; you may 
have more questions about how critical 
thinking can be systematically included 
into our EFL classes. For that reason, Unit 4 
has several activities that will help us 
articulate what critical thinking is and what it looks like in practice. Finally, in Unit 5, we will bring all of 
the elements of this course together and see what they look like in actionable lesson plans. 

“Untitled” by Chris Brignola via Unsplash is licensed under CC0 
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As we enter into these two units, you should be thinking about specific culture and critical thinking 
learning objectives that you want to teach your students. Ask yourself, 

• What lessons about culture do I want to teach my students? 
• What critical thinking skills would my students most benefit from practicing in class? 
• How can I define our learning objectives and communicate these to my students? 
• What kind of student outcomes would show me that the lessons are successful? 

Units 4 and 5 will guide you in bringing your answers to these questions in focus. 

. 

 

 

 

 

 

<<This is the end of Unit 3.>> 


